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High School Innovation Project

Annual Self-Assessment 
2007-2008
IMPORTANT: THIS SELF-ASSESSMENT AND REFLECTION TOOL MUST BE COMPLETED AND RETURNED TO THE NCNSP BEFORE CONTINUING IMPLEMENTATION GRANTS ARE AWARDED.
Submissions should be made electronically to Chennetta Kernodle at ckernodle@newschoolsproject.org
North Carolina New Schools Project

High School Innovation Project Annual Self-Assessment 
Overview

The North Carolina New Schools Project partners with Local Education Agencies (LEAs) to facilitate the transformation of high schools to become nimble, academically rigorous and focused institutions which succeed in graduating all students ready for college, careers and life in the society and economy of the 21st century. High school redesign supported by the NCNSP includes starting new schools or converting comprehensive high schools into small, autonomous schools on the existing campus.  Once the planning phase is complete, the NCNSP provides implementation partnerships to support a multi-year initiative to establish new models of teaching and learning in each school.  NCNSP’s clear intent is to spark and support deep instructional change. The conditions that permit this change are created in part by purposefully and dramatically rethinking traditional high schools’ organization to allow different teaching and learning. This contrasts with layering a new “program” over existing instructional practice and school organization. NCNSP’s premise is straightforward:  To improve public high schools everywhere, individual schools must be encouraged and assisted in implementing, and when necessary inventing, more effective means of serving all students at high levels.  The successes that these schools achieve must be sustained, the processes that they utilize must be supported, and their new structures for success must then be replicated.  The focus of NCNSP initiatives is the individual school, but the intent over time is to re-invent high school education.   
High School Innovation Project (HSIP) Teams
The creation of HSIPs requires commitment, courage and leadership by educators working in collaboration with key community partners. While the NCNSP provides grants for planning of new models along with other support systems, the real catalyst for innovative high schools can be found in the High School Innovation Project Teams. 

Annual Self-Assessment

Redesigning high schools that prepare each student for college, careers and life is difficult work that challenges HSIP teams to examine and change existing traditional practice into systemic innovative practice.  The NCNSP and LEAs enter into a six-year partnership in order to provide supports necessary to dramatically increase student achievement.  While the clear expectation is to spark and support deep instructional change, the NCNSP recognizes this change must happen over time.  It is important that the HSIP measure its progress against clear, concrete benchmarks established at the onset of the project.  The self-assessment rubric serves as a calibration tool for the team to assess of the NCNSP Design Principles for planning and implementation, and forms the standards by which teams will measure and report their own progress towards full fidelity.

Schools involved in the high school redesign process are often overwhelmed by the day-to-day challenges of change and normal school operations.  Systemic reflection is an essential characteristic of a successful school. This self-assessment tool helps schools identify and celebrate progress, describe lessons learned, and provides a focus for future activity. With proper facilitation, this process will serve to refocus the school community on the goal of preparing each student for college. While it is unlikely that any school has fully implemented these standards, all schools should be consciously working toward each of them.  These self-assessments will not be used for any formal state level accountability purposes; instead, they should result in an honest appraisal of how the school will continue to move towards full implementation of the NCNSP Design Principles.  

North Carolina New Schools Project

Annual High School Innovation Project Self-Assessment 
Directions

Part I: Data. Due June 13, 2008 

Fill out the information on the HSIP Profile.
Part II: School Self-Assessment Overview. Due June 13, 2008
1. Develop a reflection team.  This team should include teachers, students, parents, community partners, the school change coach or leadership facilitator, the college liaison (if applicable), and other school and/or district administrators involved in the HSIP.  

2. The reflection team begins individually by considering practices of the school that demonstrates evidence or processes of implementing each Design Principle indicator, noting a sample artifact.
3. Individuals mark an “X” for each Design Principle indicator on the Self-Assessment Tool to identify the current standing on the continuum ranging from “early steps” through “new paradigms” for each indicator.  Use the following descriptors to guide this process.
	Early Steps:

	Evidence shows that the faculty and staff in the school are focused on implementing the indicator, but the indicator is not embedded in the culture of the school and the school does not have a clear plan for implementing the indicator.


	Growing Innovation:

	Evidence shows that the faculty and staff in the school have a clear plan for implementing the indicator, but the indicator is not embedded in the culture and the plan is not being implemented consistently for all students.



	New Paradigms:  

	Evidence shows that the faculty and staff in the school have a clear plan for implementing the indicator, the indicator is embedded in the culture of the school and the plan is being implemented consistently for all students.




4. Reflection teams discuss and come to consensus about the placement of the “X” for each indicator of each Design Principle.  
5. Reflection teams select one artifact to submit for each Design Principle, a total of 5 artifacts.  Please see Appendix B for examples of artifacts.  
Part III: Deeper Analysis.  First draft due June 13, 2008.  Revised draft due July 7, 2008.
1. The reflection team should select two to four specific NCNSP Design Principle indicators (for example, 2.1 All teachers adopt a common instructional framework based on best practice to ensure a coherent and consistent student learning experience) on the Self-Assessment Tool for deeper reflection and growth-oriented planning. 

· Select one indicator as an area of growth from Require Powerful Teaching and Learning. This indicator of Design Principle implementation will be the primary focus of the school-wide action plan; and
· Select one to three indicators as areas of growth from any of the five NCNSP Design Principles.  
2. Engage the reflection team in the process of documenting desired evidence of implementing the indicators.

3. Identify specific strategies, timelines, persons responsible, and measures for reaching the desired evidence set in each of the areas.  Desired evidence and measures in each of the areas should include outcomes tied to high student achievement.
Part IV: Sharing and Reporting

Sharing with the NCNSP:  The annual self-assessment provides HSIPs the opportunity to reflect on their work, create data snapshots of school progress, identify benchmarks for growth, and develop strategies to meet them.  The process allows new and emerging high schools to make their work to reinvent high school an integral part of the school improvement process.  Submissions should be made electronically to Chennetta Kernodle at ckernodle@newschoolsproject.org 
Schools should submit the following to the NCNSP by June 13, 2008:
· Electronic copy of the HSIP Profile from Part I;
· Electronic copy of the Reflection Team Members from Part II;
· Electronic copy of the Self-Assessment Tool completed by the reflection team in Part II; and
· DRAFT electronic copies of the Deeper Analysis Tool completed in Part III with particular emphasis on the school-wide action plan developed.
Sharing with peers: During the 2008 NCNSP Summer Institute, teams will meet in small groups with other teams from high schools in North Carolina to reflect on experiences during this year of implementation.  School teams will share the Require Powerful Teaching and Learning section of their findings from Part III: Deeper Analysis.  Using a tuning protocol, teams will share their school context and action plan; colleagues from other schools will provide feedback to suggest further improvement.  School teams should prepare for this portion of Summer Institute in these ways:
a. Prepare 30 copies of the school-wide action plan to be tuned from Require Powerful Teaching and Learning;

b. Prepare a 10-15 minute presentation of the Require Powerful Teaching and Learning school-wide action plan developed in Part III that includes identification of the desired evidence, strategies, timelines, and persons responsible in order to focus and improve instruction.  The following essential question will serve to focus the feedback you receive: 
In what ways does this action plan ensure that our school prepares

 every student for college? ;
c. Select two team members that will separate and present the same plan to two different groups of eight to ten participants for tuning.  
Schools should submit the following to the NCNSP by July 7, 2008.
· Revised draft of the action plans developed with the Deeper Analysis tool completed in Section III.  The 2008 NCNSP Summer Institute provides schools the opportunity to share their school-wide action plan to receive feedback for improvement.  Once shared with peers, reflection teams should revise the school’s self-assessment document.  Continued partnership with NCNSP is contingent upon completion and submission of revised drafts. 
High School Innovation Project Profile

PART I:  Data
All schools:
	
	Total
	White
	Minority
	Male
	Female
	Proficient on 8th Grade Math EOG
 (on first attempt)
	Proficient on 8th Grade Reading EOG (on first attempt)

	# of 9th grade students:
	35
	16
	19
	10
	25
	24
	32

	# of 10th grade students:
	38
	23
	15
	20
	18
	
	

	# of 11th grade students:
	32
	21
	11
	13
	19
	
	

	# of 12th grade students:
	13
	9
	4
	4
	9
	
	

	% of students in the Larger School
 (for conversion schools) or LEA (for Early College High Schools).  
	
	
	
	
	
	
	

	Number of students taking college credit bearing courses (does not include AP courses) 
	Fall – 113

	Number of total college credit bearing courses taken by all students
	Fall – 260 courses

	Number of total college credit bearing courses passed by all students (grade of D or better)
	NA – We only count C or better.  

	Number of total college credit bearing courses passed by all students with a grade of C or better
	Fall – 220 courses

	Number of students taking honors level HS courses
	100%


Early College High Schools or iSchools only: 
	# of students in the university prep course of study 
	112

	# of students in the college tech-prep course of study
	6

	# of students in the university prep AND college tech-prep course of study 
	

	Number of students who are first generation college-going (as defined by school)
	29 out of 37 incoming freshmen
31 out of 38 rising sophomores

	How does your school define first generation college-going (i.e. neither parent went to college, one parent went to college, etc.)
	Neither parent finished college


Early College High Schools only: complete Appendix A.
Conversion schools (redesigned and STEM) only: 
	Number of students taking at least one course in the larger school or other small schools in the building:

	

	Number of students from the larger school taking at least one course in the redesigned school:

	

	Number of teachers teaching courses in the larger school:
	

	# of students in dual university prep/college tech-prep course of study:

	

	# of students in only the university prep course of study:
	

	# of students in only the college tech-prep course of study:
	

	# of students in only the career prep course of study:
	

	# of students in only the occupational course of study:
	


All schools:
	Professional Development 2007-2008

	Principal participation in Leadership Institute for High School Redesign meetings, if a New School:
	___ (total number attended) of ___ (total number offered)

	Integrated System of School Support Services
	Names of all participants:
(Only complete this column if your school sent participants to the professional development.)

	Summer Institute, June 2007

	Pam Gould, Kathy Webb, Brent Bryant, Jamie Hathaway, Janice Silver, Timothy Cochran, Christy Smith


	Peer School Review and Common Practices Symposia

	Shawna Andrews, Jamie Hathaway, Janice Silver, Consuelo Schwartz


	Critical Friends Groups

	

	Project Based Learning

	

	Calibrating Rigor

	

	Instructional Coach Direct Services at School Site 

	All Staff


Annual High School Innovation Project Self-Assessment 

Reflection Team Members
Part II – School Self-Assessment Tool
In the table below, identify the names and roles of the members of the reflection team involved in the reflection and planning process.  This team should include teachers, students, parents, community partners, the school change coach or leadership facilitator, the college liaison (if applicable), and other school and/or district administrators involved in the HSIP.  
	Name of School

	Edgecombe Early College High School

	Street Address
	Phone Number (with area code)
	Zip Code

	2009 West Wilson Street
	252-823-5166 ext. 192
	27886

	City 

	Tarboro

	School Reflection Team

	Name
	Role

	Shawna Andrews
	Principal

	Brent Bryant
	Tech Facilitator, SIT Chair

	Pam Gould
	Counselor

	Kathy Webb
	College Liaison

	Christy Smith
	Community Liaison

	Jamie Hathaway
	English Instructor

	Janice Silver
	Science Instructor

	Grady Bailey
	Math/Science Instructor

	Ed Spang
	Math Instructor

	Timothy Cochran
	Social Studies Instructor

	Consuelo Schwartz
	Spanish Instructor

	Charlene Johnson
	Parent

	Angie Mitchell
	Parent

	
	

	
	


School Self-Assessment Tool
	Ready for college

High School Innovation Projects (HSIP) are characterized by the pervasive, transparent, and consistent understanding that the school exists for the purpose of preparing all students for college and work. They maintain a common set of high standards for every student to overcome the harmful consequences of tracking and sorting.



	1.1 A pervasive and consistent focus on preparing all students for college 


	Evidence may include: 
· 4 or 5 year student plans indicating UNC System entry requirements

· Students enrolled in honors-level courses, at a minimum 
· Displays throughout the school highlight colleges

· Conversations focus on which college to attend, not whether to go to college
· Clear set of school-wide learning/graduation outcomes based on 21st Century Skills

	· Every student takes both the PSAT and SAT, on sequence and on time

· College admission and financial aid process support provided for every student and family
· School provides a college experience for every student or family every year
· Required college admission as a graduation standard.



	Our school’s evidence process includes: 
	Artifact:

	5 year plan for Associates in Science and Arts
	Copy of plan.  (Video) 

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	
	x


	1.2 A default university-prep curriculum for all students (a small percentage will be appropriately served in the occupational course of study which is individually designed)


	Evidence must include: 
	Artifact:

	Elimination of courses that do not meet a college-readiness standard
	

	Requirement to meet the minimum admission standards for the UNC system as an explicit graduation requirement for all students
	

	School demonstrates the supports necessary for every child to succeed in university prep curriculum
	

	Absence of tracking and sorting students
	

	Our school’s additional  evidence includes: 
	Artifact:
 

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	
	x


	1.3 Assurance of earning college credit before high school graduation for every student, with the exception of the small percentage of students served in the occupational course of study 


	Evidence may include: 

· Each student has a well-defined 4 or 5-year plan that includes provisions for earning college credit (or an associate degree for early colleges)

· College courses, textbooks, and fees are offered at no cost to students


	· Formal agreements between school district and college partner define shared responsibility

· Students enrolled in and successfully complete early college, dual enrollment, virtual college courses


	Our school’s evidence includes: 
	Artifact:

	
	

	
	

	
	

	
	    

	Early Steps
	Growing Innovation
	New Paradigms 

	
	                                                       x
	


	Require Powerful Teaching and Learning 

HSIP are characterized by the presence of commonly held standards for high quality instructional practice.  Teachers in these schools design rigorous instruction that ensures the development of critical thinking, application, and problem solving skills often neglected in traditional settings.



	2.1 All teachers adopt a common instructional framework based on best practice to ensure a coherent and consistent student learning experience 


	Evidence may include:  

· School-wide learning/graduation outcomes are incorporated into all areas of curriculum and assessment and exceed state accountability testing by being based on 21st Century Skills

· Teachers and students use a common vocabulary and set of practices and strategies school-wide (PBL, inquiry,  collaborative group work, literacy circles, classroom talk, scaffolding text, low-stakes writing, questioning strategies, etc.)
· Standards-based team teaching, cross curricular projects, and/or integrated courses expected in all subjects 

	· Literacy is emphasized across content and grade levels, helping students learn to read, write, and think in every class every day
· Students actively explore, research, and solve complex problems to develop a deep understanding of core academic concepts

	Our school’s evidence includes: 
	Artifact:

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	                              x
	


	2.2 Teachers routinely use formative assessment data to make instructional decisions 


	Evidence may include:  

· Teachers use on-going formative assessment to keep a running record of each student’s growth

· Teachers use MAP, student work samples and observations to differentiate assignments, strategies, resources and to flexibly group students (rather than grouping students for tracking purposes)


	

	Our school’s evidence includes: 
	Artifact:

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	     X
	


	2.3 Collaboration and discussion among students is pervasive 


	Evidence may include: 

· Student questioning skills are developed in all classrooms

· Students demonstrate the products of their collaboration with their peers

· An instructional schedule allows teachers of related courses to share larger blocks of time for students to engage common themes and work as collaborative teams

	· Students are taught how to collaborate, solve problems and communicate effectively and are assessed on their progress
· Students are required to present publicly and defend their learning results

	Our school’s evidence includes: 
	Artifact:

	Portfolio presentations and oral defense for graduation projects.
	Video Presentation – pictures from graduation project presentations

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	x
	


	2.4 Each student internalizes common standards through the use of exemplars and rubrics 



	Evidence may include:  

· Rubrics and exemplars are developed for and with students 

· Teachers use common tools, vocabulary, activities, and systems to ensure consistent academic expectations

· Exemplar work representing college and industry standards is visible across the school and is used to develop consistent understanding of school standards


	· Students receive meaningful narrative or rubric-based feedback on their work that supports academic growth and skill development

· Students can reflect on and explain the expectations of assignments and can judge their progress based on rubrics (self-assessment and peer assessment)



	Our school’s evidence includes: 
	Artifact:

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	x
	


	2.5 Each student reflects on learning and demonstrates growth through portfolios or other performance-based assessment



	Evidence may include:  
· Students lead portfolio conferences 
· All students are required to exhibit their understanding through regular public demonstrations

	· Student portfolios include assessments and evaluations from mentors, apprenticeships, and/or internships



	Our school’s evidence includes: 
	Artifact:

	Graduation Project 
	Pictures of Graduation Project Presentations – Video

	Mock Trial
	Video

	Debates
	Video

	Renaissance Fair 
	Video

	Early Steps
	Growing Innovation
	New Paradigms 

	                                                   x
	
	


	Personalization
Staffs in High School Innovation Projects understand that knowing students well is an essential condition of helping them achieve                                       academically.  These high shools ensure adults leverage knowledge of students in order to improve student learning.



	3.1 Each student receives affective and academic supports during the school day



	Evidence may include:  

· Advisories, personal learning plans, AVID or other school-wide strategies in place to help every student develop academic and social skills

· Concurrent support courses offered to struggling students (as opposed to gateway courses that screen students out of important academic courses)

· Pre-periods, night classes and/or tutorial periods are offered

· Academic catch-up strategies combine basic skills with advanced concepts


	· Structured communication between college staff and high school staff regarding  student progress
· Online and college courses allow for acceleration
· Extended blocks, looping, summer programs, formal tutoring programs are used to maximize student growth
· Seminar course for every student taking college courses


	Our school’s evidence includes: 
	Artifact:

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	
	X


	3.2 Every student is known well by the adults in the school



	Evidence may include:  
· Every student has a teacher-advisor
· Students report feeling respected, cared about and well known
· Teachers are organized and meet by shared groups of students rather than subject area
· Teachers routinely address what it means to know a student well and monitor the extent to which they meet their collective definition

	· School staff and/or teacher advisor visits the homes of incoming new students prior to the opening of school
· Time is established to share concerns and celebrations about students
· All school newsletters and communications offer options for translation into different languages

	Our school’s evidence includes: 
	Artifact: 

	School wide events to celebrate successes, build student camaraderie: turtle derby, turtle idol, flag football, cookouts
	Pictures in video presentation

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	
	      X


	Redefine Professionalism

The responsibility to the shared vision of the HSIP is evident in the collaborative, creative, and leadership roles of all adult staff in the school.  The staffs of these schools take responsibility for the success of every student, hold themselves accountable to their colleagues, and are reflective about their roles.



	4.1  All adults collaborate with peers, share expertise, and hold themselves accountable for professional learning and improved practice 



	Evidence may include:  

· Teachers observe their peers in practice for the purpose of giving and receiving feedback for revision and improvement
· Teachers are engaged in inquiry around their practice
· All staff attend staff meetings, not just teachers
· Adults share their work, student work, and professional dilemmas for feedback and support
· All staff post and use resources and units of study in a shared best-practice library

	· Staff meetings model collaboration and inquiry among adults
· Professional development plan documents collaboration, expertise enhancement, and improvement of instructional practices
· Teachers regularly network with educators, employers, and experts beyond the school

	Our school’s evidence includes: 
	Artifact:

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	                                                                x
	
	


	4.2  All adults in the school assume responsibility for youth development and success 


	Evidence may include:  
· Teachers share strategies and create flexible solutions for engaging challenging students
· The school communicates with families about successes and challenges that their child faces and works with families to arrive at successful solutions
· School avoids management techniques such as tardy bells, hall passes or detentions
· Peer mediation programs help solve student conflict

· Teachers employ a common research based approach to student development (choice theory, etc.)

	· Peer connections promoted through advisory groups and/or project teams;

· Adults lead advisories that provide consistent guidance and support, including the development of personal learning plans and support for emotional, social and academic needs
· Teachers are developed as teacher-counselors
· Professional development focuses on support for youth development

 

	Our school’s evidence includes: 
	Artifact:

	Teachers serve as House advisors.  House occurred 3 times a week for 45 minutes.
	House activities in Video

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	                                                                 x
	


	4.3 All staff work together to make decisions that advance the mission of the school



	Evidence may include:  

· Principal and staff collaborate on recruitment interview, and hiring processes to ensure alignment with the school’s mission

· Leadership development pathways are defined and promoted

· School decision -making bodies actively recruit representatives who reflect the diversity of the school community

	· Staff members speak with authority about collectively made decisions

· Teacher leader positions are shared by staff from different backgrounds and with different perspectives
· Individuals from all constituent groups can clearly articulate the school decision-making process and the avenues for participation



	Our school’s evidence includes: 
	Artifact:

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	                                                               x
	


	Purposeful Design

High School Innovation Projects are designed to create the conditions that ensure the other four Design Principles: ready for college, powerful teaching and learning, personalization, and redefined professionalism. The organization of time, space, and the allocation of resources ensures that these best practices become common practice.


	5.1 Autonomous governance, including budgets, structures, staffing and flexible use of resources is essential in most instances 



	Evidence may include:  

· Facilities support a unique identity from other schools

· Adequate instructional and support staff

· Unique school code and accountability measures

· Full-time principal whose time is not divided with other schools

· Full-time teachers whose time is not divided with other schools

· School’s hiring systems, schedules, budgets determined by staff


	· District policies are re-written to allow schools to solve problems and create unique instructional designs to meet student needs 

· School principal has significant autonomy from involuntary and undesirable staff transfers from other schools

· District provides relief from district-level professional development mandates, as appropriate


	Our school’s evidence includes: 
	Artifact:

	Full-time principal, support staff, and teachers
	Pictures of staff in video

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	
	                                                        x
	


	5.2 High schools include at least grades nine through twelve and may include middle grades and/or a thirteenth grade



	Yes     X
	No

	(Place “X” accordingly.)
	If no, please explain.  

	5.3  A  total population of  no more than 400 students or 100 students per grade level



	Total Students: 
	9th graders: 35
	10th graders: 38
	11th graders:  32 
	12th graders: 13


	5.4  Collaboration time is scheduled within the school day to support professional learning and decision making 

  

	Evidence must include: 
	Artifact:

	Common planning time is available at the end of school on Mondays and Wednesdays.  

Teachers share a common work space.
	Pictures in video

	Our school’s evidence includes: 

	Artifact:

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	                                                                 X
	
	


	5.5 School district and higher education partner (where applicable) engage in practices that ensure school sustainability 



	Evidence must include: 
	Artifact:

	School develops business and community partnerships for future financial support, community service opportunities, internship opportunities, and participation in school projects that connect to and influence decision making
	Job shadowing application

	School is well recognized by the community
	

	Detailed budget plan to ensure program sustainability beyond grant funding (ECHS)
	

	Our school’s evidence includes: 
	Artifact:

	
	

	
	

	
	

	
	

	Early Steps
	Growing Innovation
	New Paradigms 

	                                                                     x
	
	


	5.6  Student recruitment and selection is intentional and specific to the school model being developed



	Please describe your student recruitment and selection processes and submit all relevant recruitment and selection materials.  

· February:  Advertising on local educational channel

                        Counselor, staff, and students visit every middle school in the county and present the Early College to every 8th grader

                        A recruitment video is shown at the middle school program.

                        Brochures are handed out in English and Spanish

                        Interested students obtain and complete application

· March:      Parent Information Night is held for all interested parents and students.  It is advertised on the local educational channel, in the   

                       newspaper, and a connect ed call is made to all 8th grade homes.

                       Mid March, applications are due.

· April:        Interviews are held during the students’ spring break.  Students and parents are required to attend the interview.  The purpose is to 

                        ensure that the parents and students understand the concept of the Early College and are truly interested in the challenge.   

                       (Exceptions are made for students whose parents are not able to attend.  A teacher from the middle school served in the role of a 

                       parent for one student this year.)
                       A rubric is used to determine the acceptance list and all other students are placed on a waiting list if slots become available

· May:        Acceptance and Wait list letters are sent out to students.  Information is sent to incoming students about Bridge week (orientation) 

                       which will occur the last week of July.



	


	5.7 Early College High Schools are located on the campus of their higher education partner (with the exception of virtual early college high schools.)


	Yes        X
	No

	(Place “X” accordingly.)
	If no, please explain.  


PART III: Deeper Analysis
Note: Your team will share this portion of the Self-Assessment with teams from other schools at NCNSP Summer Institute for feedback

Design Principle indicator selected for growth from Require Powerful Teaching and Learning
1. _2.5 Each student reflects on learning and demonstrates growth through portfolios or other performance based assessments.
Action Plan: To publicize student portfolios and/or performance in all high school classes at least once a semester.
	Desired Evidence
	Strategies
	Timeline
	Person(s) Responsible

	Traditional and digital evaluations and products.
	Web design and maintenance
Connect Ed call

Turtle Talk

Bulletin Boards

Parent E-mail group
	
	Brent Bryant
Andrews, Wilkins, Smith

Smith, Hathaway

Staff

Smith

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Indicator selected for growth from any of the five Design Principles.
2. _4.1  All adults collaborate with peers, share expertise, and hold themselves accountable for professional learning and improved practice

Action Plan:  Implement staff commitment document and follow up with reflection.
	Desired Evidence
	Strategies
	Timeline
	Person(s) Responsible

	Signed Commitment Document
	Post in high traffic areas as well as teacher work areas
Reflect monthly at School Improvement Team Meetings
	
	Staff
SIT Chair, Andrews



	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Indicator selected for growth from any of the five Design Principles.  (Optional)
3.   5.4 Collaboration time is scheduled within the school day to support professional learning and decision making
Action Plan:  Utilize weekly collaboration time to produce one cross curricular collaboration product per semester.
	Desired Evidence
	Strategies
	Timeline
	Person(s) Responsible

	At least three products exhibiting each curricular area.
	Summer curriculum development (employment).
On line collaboration

Tech Tuesdays


	
	All Staff
Tech Facilitator and Staff

Tech Facilitator

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Indicator selected for growth from any of the five Design Principles.  (Optional)
4. _________________________________________________

Action Plan

	Desired Evidence
	Strategies
	Timeline
	Person(s) Responsible

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


PART IV: Sharing and Reporting

Sharing with the NCNSP:  The annual self-assessment provides HSIPs the opportunity to reflect on their work, create data snapshots of school progress, identify benchmarks for growth, and develop strategies to meet them.  The process allows new and emerging high schools to make their work to reinvent high school an integral part of the school improvement process.  Submissions should be made electronically to Chennetta Kernodle at ckernodle@newschoolsproject.org
 
Schools should submit the following to the NCNSP by June 13, 2008:
· Electronic copy of the HSIP Profile from Part I;
· Electronic copy of the Reflection Team Members from Part II;
· Electronic copy of the Self-Assessment Tool and completed by the reflection team in Part II; 
· Electronic copy of selected artifacts; and
· DRAFT electronic copies of the Deeper Analysis Tool completed in Part III with particular emphasis on the school-wide action plan developed.

Sharing with peers: During the 2008 NCNSP Summer Institute, teams will meet in small groups with other teams from high schools in North Carolina to reflect on experiences during this year of implementation.  School teams will share the Require Powerful Teaching and Learning section of their findings from Part III: Deeper Analysis.  Using a tuning protocol, teams will share their school context and action plan; colleagues from other schools will provide feedback to suggest further improvement.  School teams should prepare for this portion of Summer Institute in these ways:

d. Prepare 20 copies of the school-wide action plan to be tuned from Require Powerful Teaching and Learning;

e. Prepare a 10-15 minute presentation of the Require Powerful Teaching and Learning school-wide action plan developed in Part III that includes identification of the desired evidence, strategies, timelines, and persons responsible in order to focus and improve instruction.  The following essential question will serve to focus the feedback you receive: 

In what ways does this action plan ensure that our school prepares

 every student for college? ;

f. Select two team members that will separate and present the same plan to two different groups of eight to ten participants for tuning.  
Schools should submit the following to the NCNSP by July 7, 2008.
· Revised draft of the action plans developed with the Deeper Analysis tool completed in Section III.  The 2008 NCNSP Summer Institute provides schools the opportunity to share their school-wide action plan to receive feedback for improvement.  Once shared with peers, reflection teams should revise the school’s self-assessment document.  Revised drafts must be completed and returned to NCNSP before continuing implementation grants will be made.

Appendix A

Early College High School models only.

	Require Powerful Teaching and Learning 



	Articulated Curriculum:  Please attach a copy of your 4/5-year plan to this report.  If applicable, please describe how you have updated your 4/5-year plan over the past year.




	Purposeful Design


	Use of College Liaison:  Describe the responsibilities of your College Liaison.  What is the reporting structure for your College Liaison?

The college liaison has many responsibilities including:
· Advising students and parents about college classes

· Enrolling students in college courses

· Communicates with college instructors about progress of Early College students

· Works with Administration on development of 5 year plan

· Tracks the progress of Early College students in college courses and communicates with parents and House advisors on progress

· Arrange meetings between Early College staff and college instructors for the development of team taught course.

· Advocate for Early College 

The position of the college liaison is extremely important to the success of the Early College.  She goes above and beyond the parameters of her job description and works closely with the Administration of the Early College.  

The College Liaison is employed by the Community College.  She officially reports to the Vice President of Curriculum and Instruction for the Community College.  

*The relationship that our Early College has with our College Liaison is outstanding.  She is a part of the Early College as much as she is a part of the Community College.  I feel that the relationship that we have with our College Liaison should serve as a model for other Early Colleges.  




Appendix B
Examples of Artifacts 

	Design Principle Indicator:
	Our school’s evidence includes:
	Artifact:

	A consistent and pervasive focus on preparing all students for college
	Displays throughout the school highlight colleges
	Submit pictures of school with posted college posters, banners, pennants throughout 



	Each student reflects on learning and demonstrates growth through portfolios or other performance-based assessment
	Student lead portfolio conferences
	Submit reflection letter from parent responding to student lead portfolio conference event at school 



	Every student is known well by the adults in the school
	Teachers routinely address what it means to know a student well and monitor the extent to which they meet their collective definition
	Submit process by which collective definition was achieved, definition, and procedure for monitoring.  


	All adults collaborate with peers, share expertise, and hold themselves accountable for professional learning and improved practice 


	Monthly Critical Friends Group meetings
	Submit unit plan that was taken to Critical Friends Group for tuning and the revised unit plan after the protocol, feedback, and reflection



	School district and higher education partner (where applicable) engage in practices that ensure school sustainability 


	School is well recognized by the community
	Submit local newspaper articles about school 




























































































� Proficient is defined as the student scored at or above a Level III on the 8th grade math and reading EOG tests.


� The Larger School refers to the population of all students on the campus, including the identified redesigned high school.


� Early college high schools:  Early college high schools are specifically intended to serve students who have not met with success in traditional schools and that require additional support and structure to accelerate their academic progress and master rigorous coursework leading to a college degree.  The primary focus of the selection will be based on identifying under prepared and under represented students--such as first generation college-going students and students from households with low socio-economic status.  The early college initiative focuses on making this a high priority and these students should represent a substantial portion of the students enrolled in the school and higher percentage than the district as a whole.





Redesigned high schools: School population reflects the student population within the building and/or district; special outreach, recruitment and preparation efforts should be made to populations that are historically underrepresented in college since they and their families are less apt to self-identify for these opportunities.





� To submit artifacts in hard-copy, please mail them to with attention to Chennetta Kernodle at the North Carolina New Schools Project at 4600 Marriott Drive, Suite 510 in Raleigh, NC, 27612.  The rest of the self-assessment is submitted electronically.  
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